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SECTION 1

Community
Engagement

This section of the guide provides an
overview of the 5-step process, the 10 key
fundamentals, and the benefits of engaging
with the community in delivering Youth

Social Action projects.
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Summary

A key part of the 10 fundamentals is to engage with relevant stakeholders.
“Young people should engage with relevant stakeholders to make their actions more meaningful,

make the projects real and engage in support of additional resources.”

This guide can help users maximise the impact of working in partnership with the local community,

the student community, the school governors and the parent community.

Section 1:

This section focuses on the 5-step process and the key fundamental steps, which are the
underlying principles of the Youth Social Action project. It also includes an introduction to
community engagement the benefits of engaging and working with the community, with some

figures of impact based on the WeWill project.

Section 2:
This section of the guide focuses on the various roles within a school that can support the

community engagement aspect of Youth Social Action. These include the roles of the:

« The role governors can play in monitoring and supporting the delivery of Youth Social Action
throughout the school.

. The role of young people participating in Youth Social Action. It also includes examples of
some community-based projects which young people have led.

« It includes working with the local community and participating in Youth Social Action. It also
includes how this can be used through the transition process and on a school-to-school basis.

« Working with the parent community on Youth Social Action.

Section 3:

It looks at how to engage the community through the five-step process. It provides some ideas on
how to engage the community through the topics of Poverty, Inclusion and Diversity, Healthy
Habits, and Climate Change. The section also includes an example case study of how the
Gateway Learning Community has effectively used working with its learning community through

Youth Social Action.



5 Key Steps to Implement Youth Social Action (overview)

The Ormiston Trust suggests that every YSA project follows key steps to implement high-quality YSA at

scale successfully.

Inspire
6 The first step involves understanding what youth social action is, what the benefits are,
"':" A engaging key student and staff leaders, deciding on how you will integrate action into
& S your school setting, and inspiring students about what is possible. Some basic skill
\ ‘ training will be started up, as will discussion of YSA social issues in lessons.
/ >
NS
Explore

The second step involves young people continuing their basic skill development,
learning about the world around them and key social issues, what they are passionate
about, and the issue(s) they want to act upon. Groups of young people are starting to
emerge, as are potential plans to make a difference based on the research they are
gathering.

Plan
A The third step involves young people taking on key roles and working in defined
groups; building their skill sets and confidence as a team, conducting further research,
identifying delivery partners, and creating detailed project plans to make a difference.

S

Young people continue to reflect about what they are learning, and are growing in
confidence as they prepare to deliver their plan.

Act

The fourth step involves young people fundraising to generate extra resources,
delivering their plans of action, collecting evaluating data, and adapting plans where
necessary, all with the support from key staff facilitators.

Reflect

The final step involves finishing the collection of evaluation data, assessing the overall
impact, learning about what can be improved and celebrating success.

Young people are reporting with staff to key stakeholders about what they have
achieved and looking for new opportunities to engage.

3
lzach of these steps can involve engaging with the wider community and or other key stakeholders



uonoYy [BI00S YINOA J1ay} ueld pue yoseasal
‘uo o938l Ajleonuo ‘ssnosip o) ajdoad BunoA

"100[0ud )
uonoy [eloos

YINOA 9A0818 JBAIIBP 0} S|00}
Aoy ay) uanlb pue psuoddns,

Jo} saniunuoddo apinoud pinoys pels ‘Aep

[ooyos ay) 1noybnody) pue suosss| Buung

8Q 0] pasu [IM Yels [00Yos

‘asneo
e Buissalppe yum psaeioosse sabuajieyo
Aue owoalon0 0} loddns uaalb aq
pue Luoye ul Ind 0} paau ajdoad Buno

abuajjeys pue 11048 SIAJOAUI UOIJOY

EIETN )
pue way} o} |njbuiuesw S| yolym
asneo e ssaippe 0} pabeinoous
aq pue pes| pjnoys ajdoad BunoA \

9|qISIA pue |e20]|
aq 0} spua} pue |njBuluesw S| UOOY

'S80IN0Sal |euolippe
Jo poddns ul ebebus pue |eas sjosfoid

syl oyew ‘|njbuiuesw oalow suoloe
JIdY} 8Yew 0} SJOp|OYSYE}S JUBAS|DI
yim obebus pjnoys ojdoad mc:o>\
pabebud ale si1ap|oyaye)s JUBAd|dY

Aunwwod [eoo)
pue |o0yos JI1ay)} ‘SaA[aSWaY) Uo pey sey
uoljoe |e1oos jeyl Joedwi 8y} uo 1o9|)8. 0}
Ajunyuoddo ayy uaalb ale ajdoad Bunoa

joedw jo
92USBPIAS pue uoljo9|jal 10} sanunyoddo

\ Jejs ajeuoissed pue pauiely
wnnouIng

‘poyioddns-jjom Aq pajejpjioe

ay} jJo ped si uonodYy [e190S YINOA

P—

s|jooyos ul asnoeid
ulejsns pue joeduwil
asiwixew 0} (YSA)
UonIY [eld0S YINoA
JO s|ejuawepuny
BuiApapun gL aylL

—

‘2oe|d Ul @i S82JN0SAl |eloUBUl pUB JJB]S
1USI0IINS pue 8|gelns ainsua pue ‘sjdoad BunoA pue
Jels abebus pue alidsul ‘Buipias 418y} Ul UOIDY |BID0S
yinoA Jo asodind a8y} Ajuep |Im siapes| |00yos

diysiapes] jooyss ayj Aq pajioddns A|jn4

‘Aljeoyoads asneo
B SSalppe 0} MOy JO/pue
108foud uolOy |B100S YINOA
Jayr Jo ad%10yds a8yl u| Aes
ueuiwopald e aney Aayy oy
|99} 0] paau ||Im ajdoad BunoA

ajdoad Bunoj Aq uaalqg

‘AloAjoaye
awuwelboid uonoy |e1P0S YinoA
e JaAlep 0} ("0} ‘uoiedluNwWoD
‘yuomuiea) “o1) SN
Aoy jybney aise sjdoad Bunoa

a|doad
Buno Joj Bululea] s|iys

‘'sbues jooyos
apisino Jo ulyym sjoafoud mau
ojuo ssalboud 01 ajdoad BunoA
10}  9|gejieae  sanunuoddo
ypum seonoesd pue  ainyno
[oOOYOoS By} Olul  pappaquad
S| uondy [el00S YinoA

uopoY [BI90S YINOA paquig



What is community and stakeholder engagement?

Community and stakeholder engagement in a youth social action programme involves young people
working with other interested individuals or organisations to deliver action and change. The
engagement can help increase access to students' learning opportunities, boost student retention,

promote optimism among teachers, and improve children's school attendance rates."

One of our key programmes over the last six years has been uniting young people with a shared
belief in the power of youth social action. This programme takes the lead from young people, who
can both develop their skills, resilience, and well-being and create change to tackle issues they care

about.

We know that we can make a difference by partnering with and investing in schools, charities, and
organisations. Based on a sample of:

« 9,916 pupil surveys

. 180 YSA leads/teacher surveys

« 41 head teacher surveys

Impact on wider community outcomes:
« 85% of the project leads, and teachers said that YSA can help improve relationships between
young people and people in their community
« 72% of community members said that YSA had a positive impact on the community
« After participating in the YSA programme, students indicated they felt more connected to and

closer to the community and social issues.

Engagement in the community is a key focus area recognised by Ofsted which are part of the

OFSTED descriptors for evaluating behaviour, attitudes, leadership, and management.

. Within leadership and management, to obtain a grade, good leaders effectively engage with
pupils and others in their community, including, when relevant, parents, employers, and local
services. Engagement opportunities are focused and have a purpose.

. Within behaviour and attitudes to obtain an outstanding grade, pupils consistently have highly
positive attitudes and commitment to their education. They are highly motivated and persistent in
the face of difficulties. Pupils make a highly positive, tangible contribution to the life of the school

and the wider community. Pupils actively support the well-being of other pupils.



Benefits of Developing Community Engagement

This visual shows the benefits of Youth Social Action in a school and its local community.
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SECTION 2

Community
Engagement

This section of the guide focuses on the role
governors, student community, the local
community and the parental community can
play in supporting and monitoring Youth

Social Action.

Content Page No
Youth Social Action and the Governors 8-9
Youth Social Action and the Student Community 10-13
Youth Social Action and the Local Community 14-17

Youth Social Action and the Parental Community 18-20
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The School Community - Governors

Its clear that social action holds a variety of benefits for pupils, their schools and wider
communities. From increasing the chances of a young person’s employability and character
development to young people caring about and influencing their school communities and the

potential to impact those who are most vulnerable in society positively.

Governing bodies are accountable for the school's strategic direction and the quality of education
provided. As such, they have a key role in supporting community engagement. They can ensure
inclusive practises are taking place to enable everyone to take part and all voices to be heard to

deepen understanding and build trusting relationships and engagement with the community.

Governing bodies can appoint community governors who also focus on Youth Social Action to

represent the wider community interests of the school.

Role of Community Governors in Embedding Youth Social Action

Community governors can help to improve community engagement as they:

« Know the community

. Governors may have links to many active community groups and assets which can be
utilised to embed Youth Social Action.

. Governors can support the development of strategic partnerships

. Through observing lessons, governors can monitor the delivery and impact of Youth Social
Action on young people.

. They can have input into policies and procedures regarding Youth Social Action.

. Governors can ensure that youth social action is on the agenda in SLT/Governor meetings
and that actions are being followed up on.



Youth Social Action
and the
Student Community

LOCAL

COMMUNITY PARENT

COMMUNITY

This section of the guide focuses on the
benefits of young people participating in
Youth Social Action. It also includes
examples of some community-based

projects.
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Youth Social Action and Student Community

Through Youth Social Action, young people can:

. Have their voices heard when decisions are being made that affect their lives

. Be involved in decision-making processes.

. Participate in developing community engagement strategies so that they can share their
views on their community from diverse perspectives.

« Provide Real-World Learning Opportunities

« Cultural Exchange and Diversity Awareness

« Improving School Image and Reputation

« Developing Citizenship and Social Responsibility

« Practical learning opportunities

« Work experience opportunities

« Encouraging Parental and Family Involvement

Examples of some of the projects which took place as part of the #WeWill

programme:

Poverty - Sparkle and Shine - St Peter's Farnworth Academy

This is in line with the school motto, Learn, Sparkle and Shine. The St Peter's Youth Socal Action
project, which collaborated with a local hospice and an outreach project, helped impact the
young people as individuals (sparkle) and the wider community, creating connectivity and a sense
of belonging (shine). This includes creating and delivering care boxes and working with the local
hospice on a charity fun day, raising £450! They also visited the Bolton Council mayor's parlour

and interviewed him on local council processes.

The young people felt empowered by their actions and thought they had achieved a lot to support

their local community. They also learned about the challenges faced by others.

11



Poverty - Working with Bradford Homeless Outreach St Bede’s and St Joseph’s

The Youth Social Action project started with a challenge: giving young people sign language
lessons which they had never tried before. This challenge aimed to change the pupils' mindsets and
demonstrate that they can achieve what they want when they set their minds to a project.

Young people created and delivered care packages for homeless people. Working_with

Bradford’s Homeless Outreach organisation, the young people determined what was needed

before they reached out to their local community to collect the items; these included hygiene

products, blankets, and warm clothing.

The Youth Social Action project allowed students to see potential careers, including youth work,
business management, and social enterprise. The Youth Social Action enabled further
implementation of character Education and its six virtues: Service, Self-Control, Autonomy,
Aspiration, Courage, and Reflection. This project supported the students in developing their

character through all these virtues.

Delivering care packages to people experiencing homelessness opened the young people's eyes to
the realities of life for many people. They could see how their hard work in making the care packs was

valued and how much it meant to people who had nothing. It was a very humbling experience for all.

Inclusion and Diversity: LGBTQ+ issues and how, as a Catholic school, we can
support students’ Cultural Diversity and celebrate our school's diversity.

The Equality & Diversity group created an action plan to support students LG T

in the LGBTQ+ community in school. They invited key speakers into the )

As a result, young people who are part of the LGBTQ+ community feel safer in school. They are

school to understand issues regularly faced by this group. Information from
the Diocese was sought, and drop-down sessions were planned across
every year group in school.

also much more confident in being themselves and showing their true identity. They feel supported
by key leaders in the community and attend youth clubs to support their identity and community.

The group will also launch a cultural diversity week in the autumn term to celebrate the 24

languages spoken in the school and celebrate all communities through art, dance, music and food.

Skills Learnt: Communication, Teamwork, Problem Solving, Reflection

12



Student Community - Questions to explore

How will the community connection benefit the young people?

What key skills can the young people learn from this experience?

What additional knowledge can the young people obtain from this experience?
How can this experience benefit the organisation?

Which aspect of the school priorities will this connection support?

13



Youth Social
Action and The
Local Community

PARENT

STUDENT COMMUNITY

COMMUNITY

This section of the guide focuses on the
benefits of working with the local community
and participating in Youth Social Action. This
also includes working within the transition

process and on a school - to - school basis.
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Youth Social Action and The Local Community

The community within which the school is located — the school in its geographical district and the
people who live or work there. This applies not just to the immediate neighbourhood but also to

the city or local authority area within which a school is located.

Schools must understand their local community to establish partnerships and determine how to
work together best.

. collaboration

. information sharing

« joint decision making

Links with employers

. Link aspects of the Gatsby Framework to deliver career education within their school

. The opportunities can provide subject-related work experience within youth social areas.

. Links with employers can support the delivery of vocational qualifications

. The connections can help raise the profile of the local employment sector and develop
place-based opportunities.

. They can build a positive relationship with the local community

. Employers can motivate and inspire young people

« Support local charities supporting local issues

Stakeholder - Local Community - Questions to explore

. How well does the school understand the local community and the opportunities it could provide
young people for engaging in Youth Social Action?

. Does your senior team attend any local events you are invited to?

« Are there opportunities for any leaders to be part of any community boards?

« Do you invite the local community to any school events?

« Do you allow opportunities for your pupils to support community events?

« What opportunities do our learners and staff have to work with others to contribute effectively to

become active citizens?

15



. How well do we share skills, information, knowledge and experience across partners and
partnerships?

. Are there opportunities to inspire, assess, plan, monitor and evaluate the work with each
partner?

« Are you clear on what added value each partnership brings?

« Are you clear on what added value the school can bring to them?

. Are you clear on the impact on young people?

. Partnerships have clear agreements where the purpose, aims, roles and responsibilities are
understood by all involved.

« How will you monitor impact?

School-to-School Engagement and Youth Social Action

School Transition

The school has effective relationships with its feeder settings to smooth transitions. Staff are well-
trained on safeguarding issues and use multi-agency working to support families facing multiple
problems.

School transitions are planned and seamless. Working with parents/carers, the school takes a
strategic approach to develop community partnerships and multi-agency working to strengthen

family engagement, strengthen the school, and drive up standards.

https://socialmediaforschools.co.uk/top-social-media-posts-to-engage-your-school-community/

What effective school-to-school practice looks like

A key part of the transition is ensuring the well-being of young people health, and the well-being unit

of YSA provides ample opportunities to cover this.
The transition process supports the movement of young from one phase of education to another,

positively impacting their academic outcomes. The YSA projects provide opportunities to develop

the knowledge and skills of young people.

16



School-to-school collaboration

Schools that are geographically close often share the same wider community, community
organisations and support services. Families will often have children and young people attending 2
schools within an area, in a primary and secondary setting. Therefore, these schools may have
shared priorities and relevant information to share and may benefit from developing a place-based

or cluster-based approach to their community engagement. This would ensure:
. a more effective use of funds and grants

. services for families are streamlined rather than duplicated

. a greater sense of collective agency

17



Youth Social Action
and Parental
Engagement

LOCAL
COMMUNITY

This section of the guide focuses on the
benefits of including and working with the

parent community on Youth Social Action.

18



Parental Engagement and Youth Social Action

"Parental engagement in early years education is consistently associated with children's
subsequent academic success. On average, parental engagement programmes evaluated to date
have led to a positive impact of approximately four additional months of progress over a year.
However, there does appear to be some variation in effectiveness between approaches,
suggesting that careful thought is needed when developing and introducing parental engagement
approaches and that ongoing monitoring and evaluation are essential." Education Endowment
Foundation

. Parental engagement positively impacts an average of 4 months of additional progress. It is
crucial to consider how to engage with all parents to avoid widening attainment gaps.

. Consider how to tailor school communications to encourage positive dialogue about learning.
There is some evidence that personalised messages linked to learning can promote positive
interactions.

. Parental engagement strategies are typically more effective with parents of very young
children. However, it is important to consider how to maintain parental engagement as children
age. For example, providing flexible communications (e.g., short sessions at flexible times)
might create opportunities for parents of older pupils to engage with the school.

. Consider what support you can give to parents to ensure high-quality home learning. For
example, providing practical strategies with tips, support, and resources to assist learning at
home may be more beneficial to pupil outcomes than simply gifting a book to pupils or asking

parents to provide generic help to their children.

What Effective Practice Looks Like

. Using creative approaches to engage with families

« Youth Social Action learning promotes equality, fairness and diversity.

Parents

. Website

« Newsletters

. Celebration events
. Visual displays

« Social Media

19



Stakeholders - Parents - Questions to explore

. How do we ensure that relationships with parents, carers and families, the local community and
partners are characterised by trust and respect?

« When developing your strategy for Youth Social Action, have you planned for opportunities where
parents and carers can contribute to, participate in, and understand the YSA journey?

. Do staff support parents/careers actively engaging in the Youth Social Action Projects?

. Do you understand the contributions your parents could make to Youth Social Action based on
their social, economic and cultural backgrounds?

« How will you involve your hard-to-reach parents?

. Partnerships have clear agreements where the purpose, aims, roles and responsibilities are
understood by all involved. How will you monitor participation?

« How will you monitor the impact?

20



SECTION 3

Community
Engagement

This section focuses on implementing
community engagement through the 5-step
process and the curriculum areas. It also
includes a case study to show how
community engagement is embedded
through the YSA project.

Content Page No
Community Engagement through the 5 Key Steps of the 99.93
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Engaging with the community through curriculum areas 24
Case Study - Gateway Learning Community (GLC) 25-26

Bibliography 27
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Community Engagement through the 5 Key Steps of the implementation

process

The steps below explore how you can engage the community through the Youth Social Action

project.
The inspire step fosters a deeper understanding of a chosen issue and
ﬁ why it is important. This could be through outreach to the community or
R learning from directly affected communities.
>
: . This can be achieved by looking at case studies to obtain
—~ background information.
. Learn from guest speakers through assemblies.
. Decide on the purpose of community involvement and what you
would like from them.
« Decide on who from the local community
. Decide on a communication strategy
. Learn skills needed to communicate.
Communication can be through email, letters, or other means, such as
social media.
Potential partnerships must have clear agreements in which the
purpose, aims, roles, and responsibilities are understood by all involved.
The explore step involves consulting the community to determine the
purpose and objectives of community engagement. It is an opportunity
?, to establish who is affected by the chosen issue, the capacity of
‘ community members to participate in the project and identify any

barriers to participation.
« You can explore the topic.
. Look at the responses. If there are no responses, would you like to
follow up on this?
. Decide what the next steps are based on the responses - do you
need to follow up?

22



SUSLL L

The plan step involves figuring out how you will be able to
engage the community and the level of engagement that your
project requires (see below). It is an opportunity to assess what
resources you have and need, ensure all participants understand
their role, and mitigate any potential risks to the project's

SUCCesSs.

Step 1: Determine the support needed from the community

Step 2 - Come to an agreement which is beneficial for all
involved.

Step 3: Ensure this is shared with all stakeholders.

Step 4: Ensure the agreement includes benefits for all
stakeholders. Ask yourself what value it will add.

The act step involves implementing the community engagement

plan and monitoring progress throughout.

The reflect step involves evaluating the success of the
partnership with the community partners against the project's
stated purpose and objectives. It is an opportunity to determine
what change has occurred due to the engagement and what the
next steps might be.

Step 1: Determine the value added to the project, school and
business.

Step 2: Celebrate the success of the project

Step 3: Discuss the next steps

23
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Case Study - Gateway Learning Community (GLC) July 2022

Overview of the project

« This programme followed the 5 stage approach and was delivered throughout the academic
year.

« The programme focused on helping others based on significant community stakeholder
engagement to understand key issues.

« It also focused on ensuring students learnt key skills for their future lives (i.e., communication,
teamwork, resilience, conflict resolution, etc.). In line with their academy's focus on oracy, the
programme provided as many opportunities as possible for young people to learn new skills
and practice these skills. "Our pupils need to be able to communicate effectively to be
successful in life" GLC.

Stage 1 - Inspire

Using the role model activities in the YSA passport, pupils took inspiration from Marcus
Rashford's work on poverty during COVID-19. They decided to focus on poverty and its impact on
their local area. The school had already worked with their local food bank in previous years. This
was an opportunity to take the project further.

Curriculum input took place across a range of subjects with units arranged to allow learning to
continue simultaneously through food technology, PSHE, geography, and drama. The
curriculum's focus was to understand the reasons and impact of food poverty globally and locally,
what being healthy entails, design features of products, understand how social media is used and

use aspects of the media to promote their work safely.

Stage 2 - Assess

Based on their research, the students discovered, "Life expectancy in Tilbury remains ten

years lower than in the rest of Thurrock, partly due to poor diet.”

Based on their research, the students focused on designing, promoting and implementing
initiatives to raise awareness of increasing food poverty locally and help the Tilbury Food Bank
mitigate its effects.

Cross schools approach

« To improve transition across the schools in their network, young people at GLC from years 4

and 9 worked together throughout the programme.
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Local/national community links

Contact was made with:
. Local government / Local Authority to identify additional support and potential match funding
« Local charities (i.e. food banks etc.)

. National broadcast and print media to promote the All Different: All Equal: All Well Fed initiative

Stage 3 - Plan
To support the projects, the year 9 pupils adopted a business-like approach and established a
management structure by creating roles, identifying the needs of individuals and providing the
relevant training. The passport assessed pupils' skills and monitored and recorded progress.
Key roles
. To manage their project development and delivery, students are assigned leads to each key
role, such as 'Communication Lead', 'Marketing Lead', 'Organisation Lead', 'Budget Lead', etc.
Overall, the project trained each lead and showed them what a model project could look like.
. Each project 'Lead' had to manage their team. The students then selected/identified students
who wanted to be part of each team.

. Leaders received badges so students could know whom to go to.

Stage 4 - Act
Projects delivered
. Designed and published a healthy eating cookbook using Food Bank supplies.
. Designed and produced sustainable packaging for food collection and distribution.
. Explored ways through social media to promote the project and gain support.
. Established, promoted and maintained a monthly food/funding collection system across Tilbury
and Chadwell businesses.

The projects above were delivered and, in part, took place in lessons and after school.

Stage 5 - Reflect

. The young people 'reflected' throughout their journey using the passport, which also enabled
them to assess the improvement in their skills from the start of the project to the end.

. Feedback was obtained from the primary school teaching staff and pupils on the enjoyment and
benefits of the experience.

. Community baseline and post-event surveys demonstrate a greater awareness of food poverty
and its positive impact.

« Newspaper articles and project deliverables were shared with the local community, parents and
carers (i.e. recipe book)

The school has started an additional project to engage new cohorts of young people.
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